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E®J/I cuHdpuaa THA ypraHum Ba YKUTUII Y4yH AKT
UHTerpanusCcuJard Xucjap Ba TyCUKJIAp

AHHOTAIIUA

Kaaum cy3aap: Y6y Makosa ax60pOT-KOMMYHMKaLUs TeXHOJIOTUSATIApHU
AKT nnrerpanuscy, (AKT) Hu wuHrau3 tuauzga dyet Twiam (E®J) cundsapu
THJI YPraHuiii,

EQJI cnmopu, CI:I(baTI/Iﬂa HHTErpalUsIallysu OuwsiaH 6OFJIMK TyLIyHYa ap Ba
HHBHKOCTAD, TYCUKJIAPHU YpraHaju. YKUTYBUMJIApD Ba TajabajlapHUHT
T cuKap, TYIIYHYaJIAPUHH, MIYHUHTJEK, TUJ YPraHUII Ba YKUTHUII YIVH
TEXHOJIOrMA MHTErpaLiUsCH, AkTaaH doijasaHuIa  103ara  KeJaJiUraH TYCHUKJApHU
YKYB 3apacHH, ypraHvim opkaiad ymoéy TaakukoT E®JI  Tabaumuga

VKUATHULI yCyJIIapH.
TE€XHOJIOTUA HWHTerpanudaCid TOMOHH/JAH TaKAHMM €THUJIraH

KAMWHYWUIMKIAD Ba UMKOHUSAT/IAPHU EPUTHULITA KapaTUJ/TaH.
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E®JI cundupga Tua ypranvum Ba YKUTUID  yuyyH AKT
WHTerpayusicura ouji TyulyHYajJap Ba TYCUKJapHU YpraHuo,
yumoy TagKUKOT YKUTYBYMJIApPHU, CUEcCAaTYUJIAPHU  Ba
MaH}aaTAOpP TOMOHJAPHU THJ TabJUMU HaTWXKaJapUHU
AXIIWJIAIl YYYH TeXHOoJIoTUsAZaH poilalaHUIl UMKOHUSTIApHU
Ba MyaMMoJIapH TyFpUCH/ia XxabapA0p KUJIUIIra KapaTU/raH.

Bocnpusatue u 6apbepsl Ha nytd uHTerpauuu UKT paa
U3y4YeHUA A3bIKa U IpenojaBaHuda B ayauropusax EFL

AHHOTAIUA

Knioueevle caosa: B 9TOM cTaTbe paccMaTpUBAKOTCA NpeJCTaBJIeHUS U
unTerpanus UKT, Oapbepbl, CBs3aHHble C HHTerpanyded HHPOPMAIUOHHO-
“3ydeHue A3bIKa, o

ayanTopus EFL KOMMYHMKallMOHHbIX  TexHosioruk  (MKT) B  kJjaccax
BOCTIPHATHE, ' aHTJIMUCKOro f3blKa Kak wuHocTtpaHHoro (EFL). HW3yyas
6apbephl, BOCIIpUSITUE TpenoJiaBaTesied W  yyallUXcsl, a TakKxke
MHTErpalus TeXHOJIOTHH, NpensiTCTBUS, BO3HUKawLMe Npyd ucnosb3zoBaHuu UKT puis
y4ebHbIi nporec, W3yyeHHUs1 s3blKa U TMpernojaBaHHUs, 3TO HCCIeJ0BaHHE

MeTO/ibl IpernojiaBaHHAA.
IpPU3BAHO MNPOJUTh CBET Ha MNpobJeMbl U BO3MOXHOCTH,

KOTOpble OTKpbIBAeT MHTerpanys TEXHOJOIMA B 06pa3oBaHue
EFL. JTo HUCCJIeJ0BaHUE, MOCBSIEHHOE U3y4YEHUIO
npejAcTaBJeHUN U GapbepoB Ha nyTu uHTerpauuu UKT pusa
M3ydyeHud A3blKa U NpenojaBaHud B Kiaaccax EFL, HanpaBieno
Ha UHQPOpPMUPOBAaHMe IpenojaBaTeseld, IOJUTUKOB U
3aMHTEPEeCOBAaHHBIX CTOPOH O BO3MOXHOCTAX WM NpobJeMax,
CBA3aHHBIX C MCIIOJIb30BaHUWEM TEeXHOJIOTMU JJIA yJIydlleHUsd
pe3y/JIbTaTOB AI3bIKOBOI'0 00Y4YeHHUs.

Information and Communication Technology is one of the things that can access
communication globally. ICT practices are supported by technology using projectors,
LCDs, laptops, LED TVs, tablets, computers, the internet, and smartphones (Rodliyah,
2018). In the 21st century education integrating technology, students and teachers are
engaged in previously impossible ways, enabling the creation of new teaching and
learning activities, increasing achievement, and expanding interactions with local and
global communities. Teachers and students no longer depend on books and stationery
that burden them in the learning process. Significantly, integrating ICT in children in
elementary schools is very much needed for students and teachers. As the use of
technology for young learners prepares the students to get the benefits of the technology
(Dettori, 2004), it gives positive impacts, supports, and enhances the students' learning
process (Kozma, 2003; Shin et al., 2014; Sutherland et al., 2008) and bring the students to
the real-life situations (Lowther et al., 2008). The system integrating ICT in the learning
process will improve the quality of education for students in increasing motivation,
facilitating the acquisition of basic skills, promoting investigation and exploration, and
preparing individuals for the impetus of the technological world (Hidayati, 2016). The
integration of information and communication technology (ICT) in language learning and
teaching has become increasingly important in the digital age. However, there are still
perceptions and barriers that hinder its effective implementation in English as a foreign
language (EFL) classroom.
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One of the main barriers to ICT integration is the lack of access to technology and
technical support. Some schools or teachers may not have the necessary resources or
training to effectively use technology in the classroom. This can result in a negative
perception of ICT integration, where teachers may view it as an additional burden or
distraction from traditional teaching methods.

Another barrier is the perceived difficulty of integrating technology into language
learning activities. Teachers may feel overwhelmed by the variety of digital tools
available and struggle to identify which ones are appropriate for their students' needs
and abilities. Additionally, some teachers may lack the necessary skills and confidence to
effectively use technology in the classroom.

There may also be cultural or institutional barriers to ICT integration, where
traditional teaching methods are deeply ingrained and resistant to change. Some teachers
may view technology as a threat to their authority or expertise, or may be hesitant to
adopt new teaching methods that challenge their established practices.

To overcome these barriers, it is important to provide teachers with the necessary
training and support to effectively integrate technology into language learning activities.
This can include professional development opportunities, access to technical support,
and guidance on selecting appropriate digital tools.

Moreover, it is important to promote a positive perception of ICT integration by
highlighting its benefits for language learning and teaching. This can include increased
student engagement, improved language skills, and enhanced communication and
collaboration with peers and native speakers.

Overall, effective ICT integration in EFL classrooms requires a shift in perceptions
and attitudes towards technology, as well as a commitment to providing teachers with
the necessary resources and support to successfully incorporate it into their teaching
practices.

ICT integration in EFL classrooms can provide numerous benefits for language
learning and teaching. However, there are still perceptions and barriers that hinder its
effective implementation. Some of these barriers include a lack of access to technology
and technical support, difficulty in integrating technology into language learning
activities, and cultural or institutional resistance to change.

To overcome these barriers, it is important to provide teachers with the necessary
training and support to integrate effectively technology into their teaching practices. This
can include professional development opportunities, access to technical support, and
guidance on selecting appropriate digital tools. Promoting a positive perception of ICT
integration is also crucial. Highlighting its benefits for language learning and teaching,
such as increased student engagement and improved language skills, can help shift
attitudes towards technology.

Overall, effective ICT integration in EFL classrooms requires a commitment to
providing teachers with the necessary resources and support, as well as a willingness to
embrace new teaching methods that enhance language learning and teaching.

Perceptions and barriers to ICT integration for language learning and teaching in
EFL classrooms have been widely discussed in the literature. Some studies suggest that
teachers may have negative attitudes towards technology due to a lack of confidence in
their own technological skills or a fear of losing control over the classroom (Ertmer,
1999; Warschauer & Matuchniak, 2010).
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Other studies point to institutional and cultural barriers, such as a lack of funding
for technology or a resistance to change in traditional teaching methods (Levy &
Stockwell, 2006; Hubbard & Levy, 2006). Additionally, access to technology and technical
support can be limited in certain contexts, particularly in developing countries or low-
income schools (Warschauer & Matuchniak, 2010).

However, there is also evidence to suggest that effective ICT integration can have
numerous benefits for language learning and teaching. For example, digital tools can
provide opportunities for more personalized and interactive learning experiences, as
well as increased student motivation and engagement (Chapelle & Jamieson, 2008; Levy
& Stockwell, 2006). To overcome these barriers and promote effective ICT integration in
EFL classrooms, some researchers suggest the need for a shift in teacher education and
training. This includes providing teachers with the necessary technological skills and
knowledge, as well as guidance on how to integrate technology into language learning
activities (Chapelle & Jamieson, 2008; Hubbard & Levy, 2006).

Additionally, promoting a positive perception of technology and its benefits for
language learning and teaching can help to overcome resistance to change and encourage
teachers to embrace new teaching methods (Warschauer & Matuchniak, 2010). Overall,
effective ICT integration requires a commitment to providing teachers with the necessary
resources and support, as well as a willingness to embrace new teaching methods that
enhance language learning and teaching.

REFERENCES:

1. Abdurahmonov, M., Samandarov, Sh., Tolibjonov, B., & Turdiyev, A. (2020). The
role of ICT in EFL classroom. International Journal on Integrated Education, 3(1), 132-
134. https://doi.org/10.31149 /ijie.v3i1.298

2. Adnan, A. H. M., Ahmad, M. K., Yusof, A. A,, Kamal, M. A. M., & Kamal, N. N. M.
(2019). English language simulations augmented with 360-degrees spherical videos
(ELSA 360-Videos): “Virtual Reality” real-life learning! In MNNF Publisher (Ed.), Leading
Towards Creativity & Innovation (1st ed., pp. 82-88). MNNF Publisher.

3. Ahern, T. C. (2016). A waterfall design strategy for using social media for
instruction. Journal of Educational Technology Systems.
https://doi.org/10.1177/0047239515615853

4. Al Arif, T. Z. Z. (2019). Indonesian university students’ perception and
expectation towards ICT use in learning English as a Foreign Language. IJELTAL
(Indonesian Journal of English Language Teaching and Applied Linguistics), 4(1), 133.
https://doi.org/10.21093/ijeltal.v4i1.348

5. Alkahtani, A. (2017). The challenges facing the integration of ICT in teaching in
Saudi Secondary Schools.

311



