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Developing strong written communication skills is essential
in the preparation of pre-service English teachers, as it not only
underpins academic success but also equips them to effectively
teach and assess writing in their future classrooms. This article
explores the integration of rubrics - particularly those aligned
with the Common European Framework of Reference for
Languages (CEFR) - as a pedagogical and technological tool to
support writing instruction. It highlights how rubrics enhance
self-regulation, promote fairness, and facilitate feedback while
aligning learning outcomes with internationally recognized
proficiency standards. Drawing from contemporary research,
this article outlines the benefits of rubric use in language teacher
education and addresses the challenges involved in rubric
design, implementation, and student engagement. Practical
considerations and implications for teacher education programs
are discussed to encourage more effective writing assessment
practices and foster reflective, competent educators.
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asosida bo‘lajak ingliz tili

o‘gituvchilarining yozma ko‘nikmalarini rivojlantirishda
rubrikalardan foydalanish technologiyalari

ANNOTATSIYA

Kalit so‘zlar:
yozma muloqot
ko‘nikmalari,
bo‘lajak ingliz tili
o‘qituvchilari,

Bolajak ingliz tili o'qituvchilarida yozma muloqot
ko‘nikmalarini rivojlantirish muhim ahamiyatga ega. Bu nafaqat
ularning akademik muvaffaqiyatiga zamin yaratadi, balki
kelajakdagi darslarida yozishni samarali o‘rgatish va baholash
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uchun zarur bo‘lgan ko‘nikmalarni ham shakllantiradi. Ushbu
magqolada yozuvni o‘gitishda yordam beruvchi pedagogik va
texnologik vosita sifatida rubrikalarning, ayniqsa, Tillar
uchun Umumiy Yevropa Me'yoriy Ramkasi (CEFR) bilan
moslashtirilgan rubrikalarning qo‘llanilishi tahlil qilinadi.
Magolada rubrikalar o‘z-o‘zini boshqgarishni mustahkamlashi,
adolatni ta’'minlashi va samarali fikr bildirish imkonini berishi,
shuningdek, o‘quv natijalarini xalqaro darajadagi til bilish
standartlari bilan uyg‘unlashtirishi ko‘rsatib o‘tilgan. Zamonaviy
tadqiqotlarga tayangan holda, maqola til o‘qituvchilari tayyorlov
dasturlarida rubrikalardan foydalanishning afzalliklarini bayon
giladi va rubrikalarni ishlab chiqish, joriy etish va talabalarni jalb
gilishda duch kelinadigan muammolarni yoritadi. Yozuvni
baholash amaliyotlarini samaraliroq qilish hamda fikrlovchi va
malakali o‘qituvchilarni shakllantirish uchun o‘qituvchilarni
tayyorlash dasturlari uchun amaliy tavsiyalar va ularning ta’siri
muhokama qilinadi.

TexHo/JlOrMM HCNOJIb30BAaHUA PYOPUK [Jis1 pPa3BUTHSA
NMCbMEHHBIX HABBIKOB OYAYIIMX y4YuTes/iell aHTJIMHCKOro
si3bIKa B COOTBETCTBHUM C Tpe6oBaHUAMM nporpammbl CEFR

AHHOTAIIUA

Katoueavle cio8a:
HaBbIKM TUCbMEHHOH
KOMMYHHKALIUH,
OyAylie yuuTes
aHTJIMMCKOTO SI3bIKA,
py6pHKH,

CEFR,

06y4eHuUe,
OlleHHWBaHHUe,
neJjarormyeckui
WHCTPYMEHT,
oOpaTHas CBSI3b,
BOBJIEYEHHOCTD CTY/J€HTOB,
aKaZleMA4YeCcKHH yCcrnex.

Pa3BuTHe HaBBIKOB NMHCbMEHHOW KOMMYHHUKAI[UM WIPaeT
KJIIOYEeBYD) pOJib B MNOATOTOBKE OyAyUIUX  y4YWTeJsel
AHTJIMACKOIO A3bIKa, NOCKOJIbKY OHO He TOJIbKO CIIOCOOCTBYET
aKaJieMU4eCKOMY yCIlexy, HO U T03BoJisieT 3¢ PeKTUBHO 06y4aTh
NMCbMYy M OILIEHUBAaThb €ro B OyAylled Ieaarornyeckou
npakTvKe. B JaHHOUW cTaTbe paccMaTpuUBaeTCss HHTerpanus

pyOpUK - O0COOEHHO TeX, KOTOpble COOTBETCTBYIOT
OO6111eeBpONENCKUM KOMIIETEHLUSM BJIaJIeHUs MWHOCTPAHHBIM
a3pikoM (CEFR) - B KaudecTBe mejarordyeckoro u

TEXHOJIOTUYECKOTO HHCTPYMEHTa MNOAJEPKKU 00ydeHUs
nMcbMeHHOUW peuu. Ocoboe BHUMaHUe yAesseTc TOMY, Kak
pYyOpPHKH  CHOCOOGCTBYIOT CaMOperyJsiuM, obecrneuynBamT
CIpaBeJIMBOCTb, YNPOLIAOT OOpaTHYH CBSA3b, a TaKXe
COrJIaCylOT  y4yeOHble  pe3yJbTaTbl C  MEXJYHapOJHO
NPU3HAHHBIMU  CTaHJApPTaMH  S3bIKOBOM  KOMIIETEHIHH.
OcHOBbBIBasiCb Ha COBPEMEHHBIX MCCAEJJOBAHUSAX, CTaThs
pacKpbIBaeT NpeHMYIlecTBa HCNOJb30BaHUS pPYOpPUK B
INO/ATOTOBKEe IHpenojiaBaTesell $3bIKOB M paccMaTpUBaeT
npo6JieMbl, CBSI3aHHble C MX pa3pabOTKOW, BHeJpeHUEM U
BOBJIEYEHHOCTbIO CTYZeHTOB. OO6CYXJal0Tcsl MNpaKTUYECKUe
acmeKTbl W MOCJHEACTBUS [/l 06pa3oBaTe/ibHbIX MPOrpamm,
HanpaB/ieHHble Ha TMOBbllIeHUEe 3P(PEKTUBHOCTU OLEHKHU
NUCbMEHHOW peud U ¢GopMUpoBaHUEe pedIeKCUPYIOUIUX,
KOMIIETEHTHbIX [1e1aroros.
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INTRODUCTION

Developing strong written communication skills is a fundamental objective in pre-
service English teacher education that requires mastery of grammar, vocabulary,
organization, coherence, and appropriate style (Council of Europe, 2020). For pre-service
English teachers, strong writing skills are imperative not only for their academic success
but also for their ability to teach and assess writing effectively in their future classrooms.
The Common European Framework of Reference for Languages (CEFR) offers a widely
accepted framework which sets clear benchmarks for language proficiency levels from Al
(beginner) to C2 (mastery), detailing specific writing competencies expected at each stage
(North, 2014).

CEFR and Writing Skill Development

The CEFR framework outlines detailed descriptors for writing that cover a range of
abilities, including text length, complexity, accuracy, and appropriateness for different
contexts (Council of Europe, 2020). It emphasizes communicative competence,
encouraging learners to produce texts that are coherent and relevant to the audience and
task. For pre-service teachers, understanding and applying CEFR descriptors is crucial as
it informs their assessment and teaching practices (North, 2014). Rubrics have been
shown to improve student engagement, feedback quality, and skill development (Jonsson
& Svingby, 2007). When aligned with CEFR standards, rubrics can provide a structured,
transparent pathway for writing development. Based on CEFR descriptors pre-service
English language teachers should learn how to create rubrics in their own classroom
setting, due to the fact that implementing rubrics for assessing written work can enhance
students’ academic performance and also reduces teachers’ workload because it clearly
demonstrates what teachers expect from the learners. Covill and Amy (2012) report in
their research, that students shaped their writing practices when they are provided with
rubrics. Vacca and Vacca (2000) state that most educators believe that assigning writing is
among the best pedagogical practices across disciplines at the college level (cited in Covill
& Amy, 2012). Newell (2006) states when students write in a disciplinary-specific way,
they learn more about the discipline and they deepen their understanding of course
material (cited in Covill & Amy, 2012). For teachers, the challenge is to support students’
writing in a meaningful way that is also practical given typical college class sizes of thirty
or more students. In most cases, class size dictates that students need to have tools to help
themselves create quality writing; typically the teacher cannot provide extensive,
individual writing support to each student in his or her class. Best pedagogical practice is
using methods that are supported by research. A commonly recommended method of
supporting student writing at all levels of education is to provide students with an
instructional writing rubric (Covill & Amy, 2012).

Rubrics as a Technological Tool in Writing Instruction

Rubrics serve a dual function in assessment: they guide learners by clarifying
expectations and support instructors by enabling objective evaluation. Rubrics can be used
to assess student writing for grading and placement purposes (Broad, 2003, 2000; Huot,
O'Neill, & Moore, 2010). Instructional rubrics "help students understand what is wanted
on an assignment, help students understand what a quality... product looks like, and enable
students to self-assess" (Arter & Chappuis, 2007, p. 31). Andrade (2000) notes a writing
rubric contains a list of criteria that are relevant to producing effective writing. For each
criterion in a rubric, four or six levels of quality are typically described (Arter & Chappuis,
2007). The number of criteria contained in rubrics varies. Most rubrics include six or seven
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criteria (see, e.g., Andrade, Wang, Du, & Akawi, 2009, and Rawson, Quinlan, Cooper,
Fewtrell, & Matlow, 2005), while at least one author recommends use of a rubric with
fifteen criteria (Whitcomb, 1999). Others argue that the number of criteria to include on
any rubric depends on how the rubric will be used (Arter & Chappuis, 2007), and the
complexity of the rubric-related task (Quinlan, 2006). Popham (1997) recommends the
inclusion of three to five criteria, arguing that lengthy, highly detailed rubrics are
impractical.

Providing students with a rubric could enhance students' writing performance by
increasing students' self-efficacy for writing. When students are given the specific criteria
that are important for success and descriptions of what success looks like, they may be
more confident in their abilities to succeed on a writing task and encouraged to work
harder. Rubrics could also increase motivation (and effort) by helping students set explicit
goals for their writing and by giving them standards to use for self-assessment (Covill &
Amy, 2012). Flower (1994) argues that writing is a "literate act” that involves constructing
meaning within a "discourse community" that has specific rules and "conventions" (p. 9).
These conventions concern such things as "what ideas matter" and "what readers expect
and need" (p. 22). When faced with a writing task, a writer uses problem solving, "guided
by the writer's goals and awareness," to "respond to a rhetorical situation" (p. 24). A rubric
could help students identify the conventions of the rhetorical situation they are faced with
and appropriate goals for their writing. The rubric could provide a needed scaffold for
constructing meaning that is appropriate for a given situation (Covill & Amy, 2012).

Benefits of Rubrics for Pre-Service English Teachers

Rubrics provide a structured and transparent approach to assessing writing, which
is particularly valuable for pre-service English teachers who are still developing their
academic and professional literacy. Rubrics help learners understand what is expected in
a high-quality response (Andrade, 2000). This clarity promotes focused learning and helps
to students target their efforts toward concrete, measurable goals.

Rubrics encourage self-regulated learning by enabling pre-service teachers to
assess their own writing against established criteria. This self-assessment process fosters
metacognitive awareness and autonomy, which are essential traits for effective teachers
(Panadero & Jonsson, 2013). When learners engage in rubric-based reflection, they
become more adept at identifying their own strengths and weaknesses and at planning
revisions accordingly - skills that contribute directly to their development as reflective
practitioners. Rubrics ensure fairness and consistency in evaluation. In teacher education
programs, where multiple instructors may assess student work, rubrics provide a shared
framework that aligns assessments with common standards, such as the CEFR (Council of
Europe, 2001). This consistency enhances the credibility of grading and ensures that
students are evaluated equitably. Black and Wiliam (2009) state rubrics improve the
quality of feedback provided to students. Instead of generic or ambiguous comments,
rubric-based assessments offer detailed, criterion-specific feedback that helps learners
pinpoint areas for improvement. Jonsson and Svingby (2007) note engaging with rubrics
helps prepare pre-service teachers for their future roles as educators. By understanding
how rubrics are designed and applied, they gain valuable insights into assessment literacy
- knowledge they will later apply when evaluating their own students' work. This dual
experience, as both rubric users and future rubric designers, enhances their pedagogical
readiness and reinforces the importance of transparent, formative assessment practices in
language teaching.
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Challenges and Considerations of Using and Creating Rubrics

While rubrics offer numerous pedagogical benefits, their effective implementation
and design also present several challenges, particularly in the context of pre-service
teacher education. One of the primary concerns is the requirement for sufficient
training. Both instructors and pre-service teachers need to understand how to interpret
rubric criteria accurately and apply them consistently. Without proper guidance, students
may either misinterpret expectations or use rubrics superficially, resulting in limited gains
in writing development (Panadero & Andrade, 2018). Similarly, educators may require
professional development to design rubrics that align with learning outcomes and
language proficiency frameworks such as the CEFR.

Design and validity of rubrics

Creating rubrics that are both detailed and flexible enough to accommodate diverse
learner outputs is a complex task. Poorly designed rubrics may contain vague or
overlapping criteria, reducing their reliability and validity as assessment tools (Jonsson &
Svingby, 2007). When rubrics are too rigid or overly prescriptive, they can inadvertently
narrow students’ thinking and constrain creativity, especially in writing tasks that benefit
from stylistic or argumentative freedom (Turley & Gallagher, 2008). This tension between
standardization and authentic expression must be carefully balanced during rubric
development.

Time and effort involved in rubric creation and application

Developing a high-quality rubric that aligns with CEFR descriptors, academic
writing standards, and course-specific goals is time-intensive. Additionally, applying
rubrics consistently across large groups of students can be laborious, particularly when
detailed formative feedback is required. In digital environments, although rubric
integration tools exist, they still demand careful setup and monitoring to function
effectively (Reddy & Andrade, 2010).

Rubrics provide useful guidance, students may begin to view them as checklists
rather than as frameworks for critical engagement with content and ideas. This can limit
deeper learning and reduce the likelihood of taking intellectual risks in writing (Andrade,
2005). Therefore, rubrics should be used in conjunction with other forms of instruction
and feedback that encourage higher-order thinking and self-reflection.

Conclusion

Rubrics have emerged as a powerful tool in the language teacher education context,
providing structure, clarity, and consistency to writing instruction and assessment. When
effectively aligned with the CEFR, rubrics help pre-service English teachers understand
proficiency expectations, develop their own writing skills, and gain critical insight into
assessment literacy. They foster student autonomy, enhance the quality of feedback, and
prepare future teachers for real-world classroom challenges. However, the benefits of
rubrics can only be fully realized when they are thoughtfully designed and accompanied
by appropriate training. Teachers and teacher educators must be aware of the potential
pitfalls - such as over-reliance, limited flexibility, or misuse - and implement rubrics as
part of a broader pedagogical strategy that includes meaningful feedback, critical
reflection, and opportunities for creativity. By addressing these challenges and capitalizing
on their advantages, rubrics can become a central component of effective and equitable
writing instruction in pre-service English teacher education.
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