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Chet tilidagi yangi so‘z bilan tanishish jarayonida bolalarning
muloqot strategiyasi

ANNOTATSIYA

Kalit sozlar:
maktabgacha ta’'lim
muassasasi,
bolalar,

ikkinchi til,
muloqot,

magqgsadli til,

lug‘at,

yangi muhit.

Maktabgacha ta’'lim muassasasida bolaning tashabbuskor
nutqining muhim qismi qoida tariqasida uning psixofiziologik
holati, ko‘pincha, noqulaylik, guruhdagi ishlarning holati,
xususan, tartibni buzish, o‘ylar bilan bog‘liq. Ikkinchi tilda
muloqot fagat bunday so‘zlardan foydalanish bola uchun ochiq
bo‘lganda tabiiy bo‘lishi mumkin. Odatda, ikkinchi tilda dars
paytida bolalar bilan muloqotni tashkil etuvchi o‘qituvchilar o'z
nutqlarida faqat bolalar faoliyatining ayrim turlarini tashkil
etish va uning natijalariga o‘qituvchining bahosini bildirish
bilan bog‘liq bo‘lgan mulohazalarni kiritadilar. Bunda bolalar-
ning so‘rovlari bilan bog'liq iboralar, bolalar o‘yinining haqiqiy
yo‘nalishini aks ettiruvchi bayonotlar, bola kattalardan oz
harakatlarining to‘g‘riligini tasdiqlashni so‘ragan mulohazalar
va boshgqalar kiritilmagan. Bunday holatlar bolalar bilan ingliz
tili darslarida doimiy sodir bo‘ladi, lekin bola har doim 0z ona
tilida muloqot qiladi. Shu bilan birga, ularning chastotasi, bola
uchun hissiy ahamiyati tufayli ular bolalar tomonidan magsadli
nutqda juda tez o‘rganilishi mumkin.

KOMMYHHK&THBHbIe CTpaTeruu ,Z[eTeﬁ B CUTyadllUSIX BBEJ€HHA
HOBOM JIEKCUKH Ha HHOCTPAaHHOM fA3bIKE

AHHOTALIUA

KrroveBebie cioBa:
JIOLIKOJIbHOE YYpex/JeHue,
JIeTH,

BTOPOM A3BIK,

ob6leHue,

H3y4aeMblil S3bIK,
CJI0BapHBIH 3amac,

HOBas cpejia.

3HauuTesJbHasg YacTb, WHUIUATUBHON peyd pebeHKa B
JIOLIKOJIbHOM VYpEeXJeHHUU CBs3aHa, KaK IMpaBuJo, C €ro
ncuxopU3n0JI0TUYECKUM COCTOSIHUEM, 3a4acTy1o, c
AUCKOM(OPTOM. A MMEHHO, C MOJIOKEHUEM [leJl B IpyIIe, B
YAaCTHOCTH, C HApyIIEHUsSMU MOPSAAKA, C MbICJASIMU O JAOME M
CCbLJIKAMHU Ha TO, YTO pebeHOK JesajJ JoMa, C >KeJlaHUeM
noJle/IMThCsl cBoel MHopMalyeld o Mupe U T.A. BocnuTtartenib
JIOJDKEH, aKKYpaTHO ONPOCUTh BOCHHMTAaHHHMKA U BO3MOXHO,
BHECTU KOPPEKTHBHI, BeJlb KaX/blil pebeHOK WH/JUBU/yaJeH.
O61ieHMe Ha BTOPOM fI3bIKe, MOXXET CTaThb €CTECTBEHHBIM
TOJIBKO TOT/a, KOTZA IOCTPOeHWEe TaKUX BbICKa3bIBAHUHN
CTAaHOBUTCS, [AOCTYHNHbIM Ajs1 pebeHkKa. OObIYHO, y4YUTeJs,
opraHusymwlinue oOlleHHe C JeTbMU BO BpeMsl 3aHATUH Ha
HE3HAaKOMOM $I3blKe, BKJIDYAIOT B CBOK peYb TOJIbKO
3aMevyaHusl, CBSI3aHHble C OpraHu3aliuel, HEKOTOPbIX BU/IOB
JIETCKOM JeTeJbHOCTHY U BbIpaXKalolljhe OIeHKY [JaHHYI0
npenojiaBatejeM ee  pe3yabTaToB. He  BkJ/OudalTcs
BbIpa)KEHMUs, CBSI3aHHbIe C MPOCbOAMU JieTel, BbICKa3bIBaHMUS,
OTpakawllide peasibHbIM XOJ [EeTCKOM Wrpbl, 3aMe4yaHUs, B
KOTOpbIX, pPeOEHOK, MPOCUT y B3POCJOr0 MNOJTBEPXKIEHUS
NpPaBUJbHOCTU CBOUX JeHUCTBUH W T.J. Takue CHTyalUH,
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IIOCTOSIHHO BO3HUKAIOT Ha YypOKax AaHIJIMMCKOIO fA3bIKa C
JleTbMH, HO BCerjia MPOUCXOAAT Ha UX POJHOM s3bIKe. B To xe
BpeMs, 6Gyiarofaps MX 4acTOTe, SMOLMOHAJbHOW 3HAYUMOCTH
JiJ1s1 pe6eHKa, OHU MOTYT ObITh 0YeHb OBICTPO YCBOEHBI JIeTbMHU
Y Ha M3y4aeMOM fI3BIKe.

INTRODUCTION

The enrichment of the content of communication is achieved through remarks that
reflect the real needs of children. The difference between such a dictionary is that it is
aimed at forming the development of children’s skills in a natural situation to speak a
foreign language. For example, when a child wants to hear confirmation of the
correctness of his actions, he can ask about it in English, based on those phrases that are
offered in the communicative minimum. Is it right? / Is it correct? / Is it good? / Is it all
right? In the content of teaching a second language to preschoolers, a communicative
dictionary, verified by native English speakers, should be presented, including a
description of:

» Communication during regime moments. These include: greeting, goodbye,
setting the table, eating, dressing, undressing, hygiene, walking, cleaning premises,
tidying up toys, cooking. They are all served mainly by a limited set of repetitive
statements;

» Communication during classes. This includes how the educator controls the
child’s behavior, controls understanding, how the material explains, how he condemns,
encourages, protects, calms, and encourages pupils. Here, as in a specific vocabulary, the
specificity of each type of activity is manifested;

» Communication in the game. The game can take place if its participants have
some idea of the fragment of reality that is being played out. They should be able to invite
another into the game, agree on the distribution of roles, the course of the plot
development, and discuss what can and cannot be done. Participants in the game must be
able to express your objections to another, quarrel and make peace. In games with rules,
you need to be able to formulate rules, understand instructions, announce the beginning
and end of the game, say, whose before what happened, who won.

The communicative content of teaching a second language includes:

- situations that arise both in class and outside of class;

- lexical and grammatical material appropriate to these situations and worn with
real speech-use;

- various games and game exercises in the second language, in which attention is
paid schema either on linguistic phenomena, or on traditional speech formulas, or on
cultural turno-significant phenomena.

Each of the expressions, used in the beginning in its simplest form, gradually
should be complicated by expanding its structure, introducing additional, of the nesting
elements. It is helpful to remember the difference between some expressions. For
example: “I'm sorry” means you regret something, but it could be your fault, or it could be
someone else’s fault and you’re just expressing sympathy. “I apologize” always means
you're at fault and you regret it now. “Excuse me” usually is said when you just want to
get past someone who'’s standing in your way, or if you have to leave the table, etc.
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MATERIALS AND METHODS

The new environment, when the native language is almost completely absent in
the classroom, arouses great interest in children, although in the process of class they
have to perform a large number of didactic tasks. In situations of introducing new
vocabulary, when an adult makes the most of the language being studied, without
resorting to translation, many children at first are completely lost, cannot understand
how they should act. If during ordinary classes they necessarily hear the usual translation
of the word into their native language, then in this case they themselves have to guess the
meaning of the new word, based on the explanations of the adult, which he gives with the
help of a picture, a real object, imitation of an action, gestures, etc. When children want to
hear confirmation of the correctness of their actions, they ask about it in their native
language. To understand the meaning of the phrase, children need its emotional coloring.
For example, if they see a positive emotional reaction from an adult, then this is enough
to understand that they were assessed positively. In a situation when children see an
object for the first time, and an adult asks them what it is, the children are not silent
(which could be explained by not knowing this word in English), but pronounce its name
in their native language.

Often it is enough to repeat the action several times, to show with the help of
gestures, so that the children understand what needs to be done. Children, those who
have understood what needs to be done. Other children repeat action after them. The
teacher confirms the correctness of their actions with an emotional assessment: Yes!
Good! Right!

When the teacher says a new phrase, unknown to children: Be quiet, please!
(Quiet, please!) And at the same time puts a finger to her lips, then the children
immediately understand her and behave more quietly.

The children’s understanding of the meaning of new words is instantly achieved in
a comparison situation, for example, when the word "colored" was introduced, a visual
comparison of plain and colored paper provided a quick understanding of the new word.

Teacher: Yes. What's this? (Yes. What is this?) Shows colored paper.

Kid: Paper! (Paper!)

Teacher: Yes. But it’s colored paper! Look! It's red, it's blue, it's pink, it's green.
Shows sheets of colored paper.

Teacher: It's colored paper! (This is colored paper.) Shows the entire stack of
colored paper.

Teacher: It’s white paper! It’s colored paper! (This is white paper, this is colored
paper.) Shows plain and colored paper several times, naming it.

Teacher: Diyorbek, what's this? Shows colored paper.

Kid: Colored paper. (Colored paper.)

Teacher: Oh, good, Diyorbek! What'’s this, Guzal?

Kid 1: White paper.

Teacher: Yes, thank you, Guzal.

Teacher: What's this, Rushana? Shows a sheet of colored paper.

Kid 2: Colored paper.

When children guess the meaning of a word, they need to be told about it aloud,
and they say it in their native language in order to hear from an adult confirmation of the
correctness of their guess.
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In the learning process, situations often arise when it is difficult for children to
understand and follow the instructions of an adult. This happens, for example, when
several instructions are present in one sentence.

To achieve understanding by children of an adult’s phrases, it is necessary to
dismember the statement into semantic parts, to pause between them, accompanying
each word with a demonstration of the action that it means. For example:

Teacher: Listen! Take your brushes. (Listen! Get your brushes.) Shows the action
with a gesture - and put them here (Put them here.) Repeats 2 times and shows the
action: several times takes a brush and puts it in place. They act uncertainly, repeat the
action after the adult, and return to their places.

Teacher: Take your scissors (Take your scissors.) Repeat 2 times. Come here.
Repeats 2 times - put them here. (Put them here.) You have to pause between the
commands so that the children understand what is required of them. Each command is
repeated 2 times, the introduction of new words take and put is followed by an action.
Understanding can also be achieved in situations where an adult answers a children’s
question, asked in Uzbek, with a remark in English, if the children can guess about the
adult’s reaction by the emotional tone of the statement. The meaning of the phrase you
are wrong is well understood by children, since the adult answers the child’s question in
the negative and repeats the command in English. Often it is difficult for children to
understand an adult’s statement because famous words are combined in a different way.
For example, the question — What pencil do you like: red or blue? At first, the children do
not understand, since they are used to the affirmative form of the “I like...” construction
(I like it.). But very soon an understanding is achieved: the familiar keyword /ike is
highlighted, and then an adequate option is selected in a situation that an adult, with the
help of intonation, facial expressions and gestures, seeks to make clear to the child. Thus,
if the children do not know the literal meaning of the construction used, then on the basis
of understanding the situation as a whole and focusing on the keyword, they can still
correctly complete the adult’s task.

If an adult, without reminding the material already known to the children, gives
tasks in which this material is combined with the new, then the children are lost, for
example, they cannot complete Draw a big heart, please. (Draw a big heart, please.) Draw
is a completely new word, and big heart is a familiar expression. Children guess the
meaning of a new word with the help of the teacher’s actions, but to confirm their
guesses, they ask again about the meaning of the word in their native language, before
how to perform the action; or they confidently talk about what needs to be done in
Uzbek. So, if the Let’s draw command is a new expression for children, the adult explains
it by simulating the action, and then controls the understanding of the situation by asking
the children: What’s this: “Let’s draw”? Children, having guessed the meaning of this
expression, report it aloud in their native language.

When an adult asks children a question, and children know several options for an
answer to it, they choose a non-standard answer, often they want to answer in a new
way, as they have not yet taught. In this case, the children ask how this or that word will
be in English.

CONCLUSION

Greater importance in the development of dialogic speech skills (which is most
important in foreign language teaching) should be given to the ability to use minimal
language by means characteristic of the spoken language. For example, the question Why
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is it perfectly valid? (Why?) Without building it completely. Brief remarks or even
interjections: Oh, yes (Oh, yes); Really (Really?); What a great idea! (What a great idea.);
0.K. (Good.) With the transition from an imperative style of communication to a friendly
and ironic one, along with the emotional and psychological characteristics of the replica,
its lexical and grammatical content also changes. Therefore, instead of phrases: Think
before you speak. Attention. Repeat it. Count. (Think before you say. Attention. Repeat.
Count.) The phrases are used: Tell me again, please. Have a little think. Do some counting.
(Tell me again, please. Think a little. Let’s count.) Even with such a small number of
examples, there is a noticeable difference in communication style associated with the
transition from command-order type of remarks to argumentation, invitation to
cooperation, emphasizing the child’s interest in communication.
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