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Talabalarga ingliz tili grammatikasini o‘qitishdagi ba’zi
giyinchiliklar va muammolar

ANNOTATSIYA

Kalitsozlar: Maqolada xorijiy til o‘qgitiladigan sinflarida ingliz tili
ingliz tili grammatikasi, grammatikasini o‘rgatish jarayonidagi ba’zi muammolarga e’tibor

L2 (ikkinchi til) sinflari . . . . Ceps
ingl(ilz tillril(éhlettlt)ilflsr;fairi'(l:{a garatilgan, shuningdek, maqolada grammatikani o'qitish

(EFL), jarayoniga kiritilishi mumkin bo‘lgan tavsiya etilgan mashg‘ulotlar
o'qitish, bayon etilgan. Bundan tashqari, maqolada muallif ingliz tili
o‘rganish. grammatikasini o‘rganish bilan bog‘liq masalalarga ko‘proq e’tibor

garatadi, maqgolada grammatika o‘rgatish jarayonida besh
bosgqichli jarayonning ijobiy va salbiy oqibatlari ko'rib chigqilib,
muammolarga oid tadqiqot ishlari ham tahlil gilingan.
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HekoTOpble CJI0KHOCTH M IP06J1eMbl 00yYeHUA CTYAEHTOB
AHIJIMMCKOU rpaMMaTHKe

AHHOTAIMA
Knmouesvle crosa: B craTbe paccMaTpUBAIOTCS HEKOTOpbIe MPOGJIEMBI
TpaMMaTHKa aHIJIHHCKOTO nporecca OOydYyeHUs TpaMMaTHKe aHIVIMHCKOro si3blKa B

A3bIKa,
kaacen L2 (BTOpOI‘OHBbIKa), AYAUTOPHUAX LZ, OIIMCbIBAKOTCA HEKOTOpbIe IIpeasiaraeMbie

AHTTMBCKHI KaK Npolefypbl, KOTOpble MOTYyT O6bITh BKJIKYEHbl B MPOLECC
nHoctpaHuHbii (EFL), ob6yyeHus1 rpamMmaThke. Takke B cTaTbe aBTOp YyJeJsieT
NpenojaBaHue, GoJsiblile BHUMaHHs BOIPOCaM, CBSI3aHHBIM C HW3yYEHUEM
o6y4enue. aHIJIMKCKOW rpammaTukd. Kpome Toro, o6cCyxaaroTcs

M0JIOXKUTEJIbHbIE u OTpHULIATEbHBIE MOC/IeICTBUS

NATUCTYNEHYATOW  MNpoueaypbl B Ipollecce  00ydyeHHUS
rpaMMaTHKe, a TaKXXe aHaJU3UPYIOTCA HCCIe0BaTelbCKUe
paboThI, Kacawuidecs JaHHOW NPo06JieMbl.

Introduction: In the process of teaching and learning a foreign language, grammar
has always been a significant issue in second and foreign language learning and teaching.
It is also an area of some controversy as there is much debate regarding its role in
language learning and teaching. Some specialists hold the view that grammar is not
essential for second or foreign-language learning and therefore have a zero position in
grammar teaching. On the contrary, some view that grammar is necessary for foreign
language learning. Currently, grammar is reestablished in language teaching and there is
no consensus among the theorists, language teachers and practitioners that some formal
instruction on grammar is necessary in L2 classrooms. Teachers are also provided a
number of approaches and strategies to choose in teaching grammar effectively in their
classrooms. In case of grammar, it is deductively taught; that is, learners are provided the
grammar rules and examples, are told to memorize them, and then are asked to apply the
rules to other examples. In our context, many teachers think that teaching grammar
separately is not favorable to learners since learners only learn the way language is
constructed, and very often when they are given grammatical rules, the learners work
well on such cases. However, when the students write or speak, the learners make
grammatical mistakes or even unnecessary ones. Helping learners apply grammatical
rules into communicative tasks, for example, writing and speaking are very challenging.
Therefore, teachers, especially in the context of EFL, could benefit from learning some
alternative teaching approaches for teaching grammar so that they can integrate
grammar or structure into other language skills in such a way that the goal of learning
language is ultimately achieved.

Literature review: According to A. Doff, it is stated that by learning grammar
students can express meanings in the form of phrases, clauses and sentences [1. P. 48].
Furthermore, M. Long and ]. Richards add that it cannot be ignored that grammar plays a
central role in the four language skills and vocabulary to establish communicative tasks
[3.P.31]. Also, in the teaching of grammar, learners are taught rules of language
commonly known as sentence patterns. As P. Ur mentions that in the case of the learners,
grammatical rules enable them to know and apply how such sentence patterns should be
put together [6]. The teaching of grammar should also ultimately center attention on the
way grammatical items or sentence patterns are correctly used [5. P. 47].
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Methodology: In the context of EFL, teaching grammar has traditionally been
dominated by a grammar-translation method where the use of the mother tongue is
clearly important to elicit the meaning of the target language by translating the target
language into native languages. For example, according to Larsen-Freeman [2. P. 97] and
J. Richards and T.Rodgers [4.P.38], in such a method learners are required to learn
about grammar rules and vocabulary of the target language. In the case of grammar, it is
deductively taught; that is, learners are provided the grammar rules and examples, are
told to memorize them, and then are asked to apply the rules to other examples. Some
teachers think that teaching grammar separately is not favorable to learners since
learners only learn the way language is constructed, and very often when they are given
grammatical rules, the learners work well on such cases. However, when they write or
speak, the learners make grammatical mistakes or even unnecessary ones. Helping
learners apply grammatical rules to communicative tasks, for example, writing and
speaking is very challenging. Therefore, teachers, especially in the context of EFL, could
benefit from learning some alternative teaching approaches for teaching grammar so that
they can integrate grammar or structure into other language skills in such a way that the
goal of learning language is ultimately achieved. Therefore, we would like to propose a
five-step procedure for teaching grammar. This procedure incorporates the notions of
practice and consciousness-raising; explicit and implicit knowledge; and deductive and
inductive approaches for teaching grammar. These concepts will be reviewed before the
description of the teaching procedure. As a matter of fact, here we should mention some
abbreviations in order to go on with the text in a proper way. A speaker’s experiences of
languages may typically embrace a first language, a second language, and a foreign
language [3. P. 78].

A first language (LI) is the speaker’s native language (NL) or mother tongue (MT)
whose learning normally begins in the speaker’s earliest experience of language
acquisition as a very small child. Speakers in the world understand at least one language
other than their own. L2 is any other language that the speaker learns to control, at any
time, to a level of near native-like proficiency. Typically, immigrants acquire it in LI's
natural environment. A foreign language (FL) is any language spoken by the speaker to
less than L2 level. In the case of English teaching and learning different terms applicable
to different groups of non-native speakers are in use: ELT - English Language Teaching -
teaching English to learners of all types; TEFL - Teaching English as a Foreign Language -
where learners are neither native speakers, nor immigrants; TESL - Teaching English as
a Second Language - where learners addressed are often immigrants to an English-
speaking culture; TESOL - Teaching English to Speakers of Other Languages - which is a
slightly more neutral term encompassing both TESL and TEFL, but avoiding the labels
such as foreign — mainly used in American English.

Results: On the basis of the rationales above, we would like to propose a
procedure for teaching grammar in which the activities involve five steps:

1. Building up students’ knowledge of the rule or rule initiation;

2. Eliciting functions of the rule or rule elicitation;

3. Familiarizing students with the rule in use through exercises or rule practice;

4. Checking students’ comprehension;

5. Increase students’ knowledge or rule enrichment.

128



[ ]
mSCIen ce YKamusaTt Ba unHHOBauusiiap — O611ecTBO U UHHOBALUU — Society and innovations
R s Special Issue - 01 (2023) / ISSN 2181-1415

For instance (step 3): Task 1. Written question input. Answer the following
questions in complete sentences.

1. How many essays has Saltanat written this month?

2. Where have you put my glasses?

3. How long have you studied in Samarkand?

4. How many times has Farida been to the old city of Khiva?

5. With whom has Malika spoken?

6. How long have they prepared the traditional dish?

7. How many years has your brother lived in a village?

Task 2. (Step 5). Inter-pattern comparison in meaning. Differentiate a couple of
sentences based on aspect of meaning below:

1. A. Jaynagul has had breakfast.

B. Jaynagul had breakfast.

2. We have visited Bukhara four times.

B. We visited Bukhara four times a year.

3. A. My parents have lived in a remote area.

B. My parents lived in a remote area.

4. A. Asan has broken the cup.

B. Asan broke the cup.

5. A. I have studied German for six years.

B. I studied German for six years.

6. A. Azima has had breakfast.

B. Azima had breakfast.

7. A. Gulnaz and Timur have waited for you for three hours.

B. Gulnaz and Timur waited for you for three hours.

8. A. Saparbek has washed his motorbike.

B. Saparbek washed his motorbike.

9. A. Marina and Shirin have seen this movie.

B. Marina and Shirin saw this movie.

And now we will describe the advantages and disadvantages of this procedure
below. The advantages of the proposed procedure are the following:

1. The procedure helps to encourage the students’ involvement in communicative tasks;

2. Learners are trained to be accustomed to rule discovery that can lead to
enhanced learning autonomy and self-reliance;

3. Learners have a chance to apply their greater degree of cognitive depth;

4. The procedure respects the intelligence and maturity of many adult learners and
acknowledges the role of cognitive processes in language acquisition;

5. Learners are more active in the learning process rather than being simply
passive recipients of exercises;

6. The procedure involves learners’ pattern recognition and problem-solving;

7. The procedure attempts to measure the learners’ progress in mastering the rule
through an individual evaluation as part of the learning process;

8. The procedure tries to reconnect what the learners already know with
something new.

However, we should acknowledge some disadvantages of the proposed procedure
below, the procedure is:

1. an intense activity that is time and energy consuming;
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2. places an emphasis on teachers in designing data and materials;

3.requires the teacher to have extensive knowledge of the

The grammatical rule being taught since she or he not only tells her or his students
the formula, but she or he also attempts to lead the students to have comprehensive
knowledge and application of the rule taught;

4. may frustrate learners who would prefer simply to be told the rule.

Conclusion: In summary, the purpose of teaching grammar is to provide the
students with knowledge of the way language is constructed so that when they listen,
speak, read, and write, they have no trouble applying the language that they are learning.
Language teachers might be, therefore, sometimes challenged to use creative and
innovative attempts to teach grammar [8, 9] so that such a goal can successfully be
achieved. In other words, whatever exercises are given, it is vital that the teacher
provides students with a chance to be able to produce the grammatical item by making
use of syntactically and semantically correct examples of sentences comprised of
appropriate and relevant words.
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